Pupil premium strategy statement — Ash Green Primary
Academy

This statement details our school’s use of pupil premium (and recovery premium) funding to help
improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year
and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data
Number of pupils in school 460
Proportion (%) of pupil premium eligible pupils 7.6% (35 children)

Academic year/years that our current pupil premium strategy 2024-2027
plan covers (3 year plans are recommended)

Date this statement was published December 2025

Date on which it will be reviewed December 2026
Statement authorised by Jodie Cope (Headteacher)
Pupil premium lead Kirstie Bullock

Governor / Trustee lead Clare Warburton

Funding overview

Detail Amount
£44.885

Pupil premium funding allocation this academic year

Recovery premium funding allocation this academic year £0

Pupil premium funding carried forward from previous £0
years
Total budget for this academic year £44,885

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

At Ash Green Primary Academy, we believe that every child has an equal entitlement
to a high-quality education and enriching experiences that prepare them for life beyond
the classroom. We are committed to creating an inclusive environment where all pupils
can flourish academically, socially, and emotionally. Every child should have the
opportunity to develop imagination and creativity, acquire essential skills and
knowledge, and foster a lifelong love of learning.

Guided by our shared ethos, “Achieving the best, together,” we work collaboratively as
a whole school community - staff, pupils, families, and governors - to ensure that every
child can thrive, regardless of background or starting point. We recognise that
disadvantage can present barriers to learning, and we are determined to remove these
barriers through targeted support, high-quality teaching, and access to opportunities
that broaden horizons.

Our Pupil Premium strategy is rooted in the latest research on supporting
disadvantaged pupils and informed by the Education Endowment Foundation’s (EEF)
evidence-based recommendations. We combine this with a deep understanding of our
school context and community to ensure that funding is used effectively to remove
barriers and accelerate progress.

We adopt a three-tiered approach:

e High-quality teaching — ensuring that every classroom is inclusive and
adaptive, with strategies such as scaffolding, formative assessment, and
responsive teaching and feedback to meet the needs of all learners, including
those eligible for Pupil Premium.

Targeted

o Targeted academic support — providing "% academic support
flexible, responsive interventions that '
adapt to pupils’ needs, using regular N
progress monitoring to ensure timely "
support in core areas such as early r
reading, comprehension, and number
fluency. ||

e Wider strategies — strengthening
partnerships with families and the wider
community to improve attendance,
engagement, and wellbeing, while
ensuring disadvantaged pupils benefit from enrichment opportunities such as
trips, clubs, and varied experiences.

strategies
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Although only a small proportion of our pupils (7.6%) are eligible for Pupil Premium, we
are unwavering in our commitment to ensuring these children thrive academically,
socially, and emotionally. Every pupil deserves the same high expectations and access
to opportunities, regardless of background.

We recognise that disadvantage is complex and not always captured by eligibility
criteria alone. Factors such as family circumstances and wellbeing challenges can also
impact learning. For this reason, we adopt a flexible and needs-led approach: funding
is allocated following an analysis of individual and group needs, ensuring that support
is targeted where it will have the greatest impact.

Our strategy goes beyond academic intervention. We aim to remove barriers to
learning by addressing attendance, confidence, and cultural capital, while fostering
strong relationships with families to build trust and engagement. By doing so, we
ensure that all pupils - whether eligible for Pupil Premium or identified as vulnerable -
receive the tailored support and opportunities they need to achieve their full potential.

Our principles:

Teaching and learning opportunities meet the needs of all pupils.
Provision for vulnerable groups is carefully assessed and tailored.
Funding is allocated following a needs analysis to ensure maximum impact.
Strategies include:
o 1:1 and small-group interventions led by experienced in-school staff to
address gaps in learning.
o Pastoral and wellbeing support, including nurture groups, Forest School,
and home-school link work.
o Enrichment and cultural capital opportunities, ensuring PP pupils access
trips, clubs, and experiences that broaden horizons.

Impact will be monitored through progress data, pupil voice, and attendance, with
regular reporting to governors and transparent communication with parents.

Our ultimate aim is to ensure that all pupils, regardless of background, achieve their full
potential and leave Ash Green Primary Academy as inquisitive, independent, brave,
creative, caring, and humble learners prepared for future success.




Challenges

This details the key challenges to achievement that we have identified among our disadvantaged
pupils.

Challenge Detail of challenge

number

1 To ensure that all disadvantaged children make at least expected progress in
Reading, Writing and Maths, no matter what their starting point.

2 To ensure that disadvantaged children feel safe, have a sense of belonging and
are well nurtured so that they can effectively engage with the curriculum —
building a strong sense of self awareness and long lasting relationships.

3 To nurture and grow the talents and interests of disadvantaged pupils, through
a range of targeted and bespoke experiences.

4 To support the attendance of disadvantaged pupils through a rigorous and
consistent attendance system which helps to get disadvantaged pupils into
school every day — ultimately, maximising academic achievement and enabling
them to achieve in line with their peers.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how
we will measure whether they have been achieved.

Intended outcome Success criteria

To ensure that all Progress Measures:

disadvantaged children | e 100% of disadvantaged pupils make at least expected progress
make atleast expected from their starting points in Reading, Writing, and Maths.
progress in Reading, e A proportion of disadvantaged pupils exceed expected progress
Writing and Maths, no (greater depth) in at least one core subject.

matter what their Attainment:

starting point. e The gap between disadvantaged pupils and their peers in core

subjects is narrowed compared to previous years.

Assessment Evidence:

e Termly data shows consistent progress for disadvantaged pupils
across all year groups.

e Pupil progress meetings confirm targeted interventions are having
measurable impact.

Quality of Teaching:

e Quality assurance, including WalkThrus show evidence of high-
guality feedback and scaffolding for disadvantaged pupils.

e Teachers can articulate strategies used to support disadvantaged
pupils.

Pupil Voice:

e Disadvantaged pupils report feeling confident and supported in all
learning activities — knowing how or when to seek support.

To ensure that Wellbeing and Safety:
disadvantaged children
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feel safe, have a sense
of belonging and are
well nurtured so that
they can effectively
engage with the
curriculum — building a
strong sense of self
awareness and long
lasting relationships.

e 100% of disadvantaged pupils report feeling safe and supported in
school — pupil voice.

Sense of Belonging:

¢ Disadvantaged pupils participate fully in classroom activities and
wider school life (clubs, trips, assemblies).

e Attendance at nurture groups is consistent and shows positive
impact on engagement.

Relationships:

e Positive relationships observed between disadvantaged pupils and
peers/adults (monitored through observations and staff feedback).

e Pupils demonstrate improved social skills and emotional regulation
in class and during unstructured times.

Curriculum Engagement:

e Disadvantaged pupils show increased engagement in lessons.

e Progress in PSHE and wellbeing is tracked and shows
improvement.

To nurture and grow
the talents and
interests of
disadvantaged pupils,
through a range of
targeted and bespoke
enrichment activities.

Progress will be found in the following measures:

e Disadvantaged pupils are confident and have a strong sense of
self awareness.

e Pupils are proud of their interests and talents and can clearly
articulate what these are.

e Children are highly engaged with wider curricular
activities/opportunities and all PP children access out of school
offers during the academic year.

e Pupils achievements are seen and celebrated and then shared
with the whole school community.

e Pupils can talk clearly about how enrichment activities have
helped them grow, learn and feel strong sense of belonging to the
academy.

To drive the attendance
of disadvantaged pupils
through a rigorous and
consistent attendance
system which helps to
get disadvantaged
pupils into school every
day — ultimately,
maximising academic
achievement and
enabling them to
achieve in line with
their peers.

Progress will be found in the following measures:

e Overall attendance of disadvantaged pupils will be at least in line
with, or above, national averages.

e Drive down pupil premium absence within the academy —
targeting families where attendance is persistent. Strong home
school relationships will be evident and families of disadvantaged
children will be fully engaged with policy and procedure.

e PP attendance will improve.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium) funding this
academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £4,043

TWINKL Phonics scheme £593, CPD (National College Programme) £750, Shakespeare

workshops £2,700.

DfE validated
Systematic Synthetic
Phonics programme
(Twinkl phonics) to
continue stronger
phonics teaching for all
pupils (including KS2
children with gaps in
their phonic knowledge)

£593

to be effective in supporting younger pupils to master
the basics of reading, with an average impact of an
additional five months’ progress. Research suggests
that phonics is particularly beneficial for younger
learners (4-7 year olds) as they begin to read.
Teaching phonics is more effective on average than
other approaches to early reading (such as whole
language or alphabetic approaches).”

EEF — Phonics

Activity Evidence that supports this approach Challenge
number(s)
addressed

QFT - Class teachers “The best available evidence indicates that great 1

focus on identified teaching is the most important lever schools have to

individual children and improve outcomes for their pupils.”

address any gaps EEF guide to pupil premium -Tiered approach —

through focussed teaching is the top priority

teaching/ interventions/

assessments as seen

on class provision

maps.

QFT - Maths Mastery “Mastery learning approaches aim to ensure that all 1

Approach - small steps pupils have mastered key concepts before moving

teaching. on to the next topic — in contrast with traditional

Continued use of maths | teaching methods in which pupils may be left behind,

teaching and curriculum | With gaps of misunderstanding widening. Mastery

planning in line with learning approaches could address these challenges

DfE, White Rose and by giving additional time and support to pupils who

EEF guidance. may have missed learning, or take longer to master

new knowledge and skills.”
EEF — Mastery learning
Annual subscription of “Phonics approaches have been consistently found 1




Provide a high quality “Supporting high quality teaching is pivotal in 1
and extensive CPD improving children’s outcomes. Indeed, research tells
programme for all staff us that high quality teaching can narrow the
across the school disadvantage gap. It is therefore hugely encouraging
including: to see a host of new initiatives and reforms that
e ECT training and recognise the importance of teacher quality such as

support the Early Career Framework and the new National
e Regular updates Professional Qualifications. These exemplify

regarding the a growing consensus that promoting effective

teaching of reading, professional development (PD) plays a crucial role in

writing and maths improving classroom practice and pupil outcomes.”
e Twinkl phonics EEF - Effective Professional Development

training for all staff

including those new

to school
e CPD through the

National College

Programme
Use of mentoring and “Ensure that professional development effectively 1
coaching for all teaching | builds knowledge, motivates staff, develops teaching
team (including those techniques, and embeds practice.”
newly appointed) —to “Ensure that professional development aligns with the
support the consistent needs of the school and is supported by school
application of the new leadership. Gaining ongoing leadership buy-in can
relationships policy, facilitate successful implementation.”
subject leader support to | EEF - Effective Professional Development
develop the curriculum
for all children.
Supporting the Managing workload and offering effective professional | 1, 2
recruitment and development are key to retaining
retention of teaching great teachers, which, in turn, is crucial to maintaining
staff - providing cover a high standard of teaching and
time to undertake learning.
professional EEF - Guide to the Pupil Premium
development such as
National Professional
Qualifications (NPQs).
Embedding “Developing pupils’ metacognitive knowledge of how | 1
metacognition within the | they learn - their knowledge of themselves as a
curriculum learner, of strategies, and of tasks - is an effective

way of improving pupil outcomes.”
National College “Metacognition shouldn’t be an ‘extra’ task for
Subscription - £750 teachers to do but should be built into their teaching
annually activities.”
EEF - Metacognition and Self-Regulated Learning

Shakespeare Theatre To work with children and staff (CPD) on creating 3

company workshops

£2700

cross curricular and creative learning experiences —
the workshops impact on children giving opportunities
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for drama, storytelling, comprehension and quality
writing.

within lessons

maximise progress.

Immediate feedback

(intervention marking) to

There is evidence to suggest that feedback involving
metacognitive and self-regulatory approaches may
have a greater impact on disadvantaged pupils and
lower prior attainers than other pupils.

EEF - Teacher Feedback to Improve Pupil Learning

Targeted academic support (for example, tutoring, one-to-one support,
structured interventions)

Budgeted cost: £1,700

TT Rockstars £110, Experienced teacher small group support £1500, Rollama SPAG £90

Activity Evidence that supports this approach Challenge
number(s)
addressed

Teaching assistant | 35% of disadvantaged (PP) are below expectations in 1

deployment and reading; 45% are below on track in writing and 42% are

interventions by below expectations in maths.

supporting high- “One to one tuition and small group tuition are both

quality provision effective interventions. However, the cost effectiveness of

within the teaching in small groups indicates that greater use of this

classroom or approach may be worthwhile.”

delivering small EEF — Small group tuition

group structured . , _

interventions. Teaching assistants should supplement — not replace —

the teacher. This means that pupils who struggle most
should spend at least as much time with the teacher as
other pupils, if not more.”
“Leaders should ensure teaching assistants are prepared
to engage in scaffolding practices that support pupils’
learning and ability to learn independently. Supporting
pupil independence should be a key consideration of
teaching assistant deployment.”
EEF - Deployment of Teaching Assistants
Experienced “Small group tuition approaches can support pupils to make | 1

teacher to support
targeted Y6
children

5 hours weekly at
£25 per hour

£1500 total cost for
9 weeks

effective progress by providing intensive, targeted
academic support to those identified as having low prior
attainment or at risk of falling behind. The approach allows
the teacher to focus on the needs of a small number of
learners and provide teaching that is closely matched to
pupil understanding. Small group tuition offers an
opportunity for greater levels of interaction and feedback
compared to whole class teaching which can support pupils
to overcome barriers to learning and increase their access
to the curriculum.”




“Small group tuition has an average impact of four months’
additional progress over the course of a year.”

EEF — Small group tuition

TT Rockstars 42% of disadvantaged (PP) pupils are not at the expected 1,3
standards for maths as their basic skills knowledge and
£110 understanding is not secure.
TT Rockstars will help to fill the gaps in basic multiplication
knowledge and will ensure that children have a secure
knowledge of times tables in order to progress further
within multiplication and division.
Rollama 45% of pupils are below age-related expectations in writing, | 1
Programme as their spelling, punctuation, and grammar knowledge and
application are not secure.
English grammar, The EEF Writing Practice Review (2024) highlights that
punctuation, and writing is especially challenging for many pupils in primary
spelling practice and secondary settings, reflecting difficulties with
and support composition—including sentence structure, punctuation,
and grammar. The review emphasises the need for high-
quality, evidence-informed approaches to teaching writing
£90 — 2 teachers effectively.
EEF - Understanding current practice and research
priorities in teaching Writing
Structured pupil Half termly pupil progress meetings between class teachers | 1
progress meetings | and senior leaders include professional dialogue focused
(PPMSs) between on progress reviews, targeted action planning, and precise
class teachers and | tracking of Pupil Premium attainment. This collaborative
senior leadership. approach ensures identified pupils remain a priority and
reinforces collective responsibility for accelerating their
progress.
Targeted extended | “Extending school time might lead to improved attainment 1

learning through
focused booster
sessions prior to
KS2 standardised
assessments to
consolidate key
skills and
accelerate
progress.

through additional learning hours providing pupils with more
exposure to teaching, more time to engage with content,
and generally more learning.”

EEF - Extending school time




Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £

Dance teacher £8190, Subsidised school trips £5952, Experience club £2000, EWO £2800, Part
figure salary for HSLW £15500, Uniform vouchers £1050, Living Eggs £265, Emergency Fund

£3385
Activity Evidence that supports this approach Challenge
number(s)
addressed
External dance teacherto | “Arts participation approaches can have a positive 2,3
deliver dance lessons impact on academic outcomes in other areas of the
across KS1 and KS2 curriculum.”
weekly “There is intrinsic value in teaching pupils creative
and performance skills and ensuring disadvantaged
Mon / Tue / Wed pupils access a rich and stimulating arts education.”
£35 per session (6 x £35 x | Wider benefits such as more positive attitudes to
39 weeks) learning and increased well-being have also
consistently been reported.”
£8190 EEF — Arts participation
Subsidised school trips for | The EEF believe that enriching education has 2,3
all PP children intrinsic benefits. They think all children, including
those from disadvantaged backgrounds, deserve
£120 x 35 children = a well-rounded, culturally rich, education.
£4.200 Developing cultural capital within the school setting is
essential to expose children to experiences that will
_ . increase enjoyment and promote wider knowledge
Y6 R_e5|dent|al trip and understanding of the world i.e. trips, residentials.
4 children x £438 = £1752 | k| jfe skills and enrichment
Living Eggs - Chick Curiosity & Engagement: EEF evidence confirms 3
Hatching Programme practical science develops critical thinking and
engagement—especially for disadvantaged learners.
£265 Valuable Play-Based Learning: Living Eggs combines
play, responsibility, and dialogue—all in line with
EEF-recommended early years strategies.
Foster and support “Careers education is important in giving young 2,3

children’s career
aspirations.

e Annual Career Day

e Leaders promoting
careers within their
subjects (Science
Week, World Book
Day, D&T week,
French Day)

e Year 6 Careers Fayre

people the right advice to make to make well-
informed, relevant choices and plans for their future.”

EEF - Life skills and enrichment

“Careers education works best when it is
personalised and targeted to individuals’ needs from
an early age. This, together with school-mediated
employer engagement alongside independent and
impartial career guidance, is key to supporting young
people’s transitions into education, training and
employment.”

EEF — Careers education
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‘Experience Club’ carried “Social and emotional skills’ are essential for 2,3
out by AHT is driven by children’s development— they support effective
the interests and talents of | learning and are linked to positive outcomes in later
PP children. life. With the right support, children learn to articulate
Pupil Premium capture and manage their emotions, deal with conflict, solve
forms will provide a 360 problems, understand things from another person’s
diagnostic for class perspective, and communicate in appropriate ways.”
teachers, PP leader and EEF — Wider Strategies - SEL, Well-being and Mental
HSLW - enabling targeted | Health
and bespoke support to be | “Socjal and emotional learning approaches have
put in place to address a positive impact, on average, of 4 months’ additional
barriers for individual progress in academic outcomes over the course of
children. an academic year.”
EEF — Social and emotional learning
£2000 for 30x experience
sessions throughout the
year
Education Welfare Officer “There are a number of approaches which the 4
evidence suggests can improve attendance for all
EWO to work alongside pupils, including:
the academy admin to * sharing pupils’ attendance percentage with parents
identify disadvantaged or carers at key points in the year;
pupils with low « frequently restating the importance of regular
attendance, with the aim school attendance; and
to reduce persistent « utilising technology, such as text messaging.”
%bse:[_r;_ce;of pupils “Schools can also support pupils with particularly low
identified. attendance by creating and implementing bespoke
plans that respond to the often very individual
£2800 reasons why a child may not be coming to school.”
EEF - Moving forwards, making a difference: A
planning guide for schools 2022—-23
Working closely with “Parents play a crucial role in supporting their 4

parents and carers - we
maintain strong
partnerships with parents
and carers by providing
regular opportunities to
share and celebrate
children’s learning-
including parents’
evenings, celebration of
learning events, class
assemblies, our ‘Beyond
the Early Years’
programme, stay and play
sessions — all which
showcase pupils’
achievements and
strengthen home-school
relationships.

children’s learning, and levels of parental
engagement are consistently associated with better
academic outcomes.”

“Evidence from our Teaching and Learning Toolkit
suggests that effective parental engagement can
lead to learning gains of +3 months over the course
of a year.”

“Well-designed school communications can be
effective for generating positive engagement and
having an impact on attendance and other
outcomes.”

EEF - Working with Parents to Support Children’s
Learning
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Uniform Vouchers In line with EEF guidance, the uniform voucher 4
supports broader school aims of equity, punctuality,
SMART uniform shop and community ethos. Vouchers of £30 per eligible
pupil ensure families are supported in meeting
_ ) uniform expectations, reducing barriers to attendance
£30 per child x 35 children and inclusion.
= £1050 . , .
Pupils from lower socioeconomic households are
less likely to be able to afford the cost of school
uniforms. Schools intending to change their school
uniform policy should therefore consider what
provision can be made to cover the costs of uniform
changes for disadvantaged pupils.”
EEF School uniform
A comprehensive "Evidence suggests that behaviour interventions can 2
programme of Nurture will | produce large improvements in academic
run across the academic performance along with a decrease in problematic
year to target social and behaviours.”
emotional needs of EEF Toolkit and Nurture Groups
disadvantaged pupils
(taken from PP 360 _ _
Capture Forms). Plgy-based therapy can have substantlal_beneflts for
children who are identified as having social,
LEGO therapy — weekly emotional, or educational difficulties. These
sessions run by HSLW programmes explicitly aim to improve social and
£15,500 (part figure cognitive skills by teaching children how to play.
salary for HSLW) EEF Play-based learning
Emergency/ Contingency In line with EEF guidance, we will retain a small 1,2,3,4

fund for unidentified
challenges /needs.

contingency within our Pupil Premium budget to
enable rapid, evidence-informed responses to
emerging needs. This supports the EEF’s emphasis
on delivering, monitoring and adapting

implementation over the year, ensuring we can adjust

provision when new challenges arise.

Total budgeted cost: £44,885
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